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Booklet 5 
  

 Accompaniment of Cycle-teams for the Evaluation   
of Development of Competencies 1 

 
 
This booklet addresses accompaniment to support the development of evaluation 
practices which are developed, applied, discussed and analysed by cycle-teams. These 
cycle-teams are comprised of teachers and others who are involved with the students. The 
goal is to establish ties between the role of accompanists (educational consultants, school 
administrations, resource teachers…) and the work of school staff involved with the 
students. This booklet also includes the main parameters for work in cycle-teams to better 
understand the stakes involved in the proposed accompaniment. 
 
Questions for reflection 

• How can we link cycle-team work and evaluation of learning? 
• How is the implementation of cycle-teams useful in the current context of 

changes in evaluation? 
 
The current educational reform recommends the implementation of cycles. This 
presupposes some consultation and a degree of collaboration in cycle-teams, particularly 
in the field of evaluation, as the following statement attests: “Evaluation of learning must 
involve the collaboration of all stakeholders, while taking into account their respective 
responsibilities” (MEQ, 2003, p.17). Some teachers are ready to participate in the 
evaluation process; others are more hesitant (Lafortune, 2004). Evaluation has been and 
often is considered an individual task that is a matter of individual responsibility. Even 
though a team of teachers might have already designed evaluation tools, generally there 
has not been any real discussion on the use of these tools; nor has there been a collective 
analysis of their usefulness, relevance and effectiveness. The true work of a cycle-team 
on evaluation goes beyond an exchange of tools. This is evident in the context where 
evaluation serves as a support for learning, for recognition of competencies, and for the 
assessment of learning. Accompaniment seems useful, even necessary, for members of a 
cycle-team to assist them to reach the stage where they discuss their evaluation practices 
and beliefs (conceptions and convictions), discuss their evaluation methods, analyse their 
evaluation practices, and discuss evaluation decisions regarding students (Lafortune, 
2004). Such an accompaniment is intended to take into account intellectual dimensions as 

                                                 
1 Several statements in this chapter are based on, or derived from a project on cycle-team work which took 
place in the education community from (2001-2004) (Lafortune, 2004).  They were enriched by the 
questioning, reflections and results that stem from PARF. 
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well as emotional issues. It encourages the cycle-team to take responsibility for 
evaluation and for any difficulties those who practice it may encounter. Such difficulties 
might include worrying about losing some autonomy or fear of being judged about their 
evaluation practices or to the way in which certain evaluation decisions are made. 
 

Defining the context in which accompaniment takes place is important. Indeed, 
the Policy on the Evaluation of Learning (MEQ, 2003), emphasizes that professionals, 
parents of underage students, as well as businesses and organisations – in some cases for 
secondary schools – are also called upon to work in partnership with teaching staff to 
evaluate students’ learning (MEQ, 2003). Along the same lines, the framework for the 
evaluation of learning in secondary schools (MELS, 2006) underlines that there should be 
“clear, shared pedagogical intention” (p.25), that it is important to “ensure cooperation 
between all teachers involved with students” (p.29). Even if the teacher is primarily 
responsible for the evaluation of students in his classroom (see the Policy on the 
Evaluation of Learning), it is “along with other teachers and complementary services 
personnel” (p.29) that he suggests interventions for particular students.  
 

This booklet begins with a brief introduction to the elements of the reference 
documents for evaluation, as well as the meaning given to “team” and “cycle-team”. We 
will look into some principles of team work that ensure the development of the team and 
of its members, and will describe how these principles can be implemented in cycle-team 
work. Subsequently, we will address the conditions necessary to support the 
implementation of a cycle team approach of evaluation of student competencies. These 
conditions are clarified within the context of evaluation as a support for learning, while 
taking into account that teams must also recognize the progress of competencies and 
carry out the assessment of learning. To this end, we will first present the principles that 
guide the evaluation of student competencies by a cycle-team, and then we will introduce 
the advantages of working in this manner. Throughout this booklet, the role of 
professional judgement and reflective practice in connection with evaluation discussions 
carried out in cycle teams are stressed (see booklets 3 and 7 which focus on professional 
judgement and reflective practice, respectively). The approach we favour is that of 
accompaniment of the cycle-team by one or two people, (in the school or in another 
location). This approach is taken into account throughout this booklet. A cycle-team that 
cannot be accompanied on a regular basis, however, can use the content of this document 
to more effectively carry out the evaluation of the development of student competencies. 
We maintain that it is difficult to deal separately with the subjects of accompaniment of 
evaluation, the nature of cycle-team work, and the accompaniment of the cycle-team. 
Within the framework of the current educational reform, evaluation cannot be considered 
as isolated from other activities and steps are intended to support student development 
and learning. Throughout this booklet, questions are suggested for personal reflection on 
this concept and its accompaniment; the reflection questions increase personal strategies 
to foster reflection in those being accompanied. 
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1.  Reference Documents for Evaluation  
 
Questions for reflection 

• In what way do the orientations and values of the Policy on the Evaluation of 
Learning imply the formation of cycle-teams for the evaluation of student 
competencies? 

• In what way do the frameworks for Evaluation of Learning in elementary and 
secondary schools imply the formation of cycle-teams for the evaluation of 
student competencies? 

 
The Policy on the Evaluation of Learning specifies that the teacher is responsible 

for evaluation with regard to “planning an overall strategy [that] means the cycle-team 
and the school team will have to agree on when and how [...] to account for student 
learning acquired during and at the end of cycle” (MEQ, 2003, p.35) Several important 
ideas come out of this statement. First and foremost, evaluation must account for the 
learning that has taken place during a complete cycle. The process therefore extends over 
more than one year. If only for this reason, the cycle-team plays a crucial role in 
evaluation. There are other reasons that contribute to the idea that the cycle-team supports 
the evaluation of learning. The remainder of this document explores the important 
contributions of cycle-teams to the practice of evaluation for the support of learning and 
for the recognition of competencies. 
 

In the evaluation process, the role of the school administration is twofold. In 
addition to “approv[ing] the standards and procedures for the evaluation of learning 
proposed by teachers, and inform[ing] the governing board of the approved proposals” 
(MEQ, 2003, p. 17), they are called upon to “act as facilitator for these [teams…], in 
particular with regard to the evaluation of learning” (MEQ, 2003, p.17). In their role as 
facilitators, they can be assisted by professionals that help “teachers determine the most 
appropriate pedagogical actions to support students in their learning” (MEQ, 2003, p.18). 
The content of this document is intended to help those (school administrations or 
professionals), who want to accompany cycle-teams in the exploration of approaches that 
support the evaluation of students’ competency development. 
 

Additionally, parents are invited to become involved in their children’s 
evaluation; their observations are “a supplementary source of information that they, along 
with educators, can use to take appropriate actions” (MEQ, 2003b, p.18).  

 
 
Questions for reflection 

• What are the advantages of evaluating students in cycle-teams? 
• What are the disadvantages of evaluating students in cycle-teams? 
 

We suggest making a collective list of the advantages and the disadvantages. During 
the accompaniment process, the list can be reviewed and the following questions 
addressed:  

• What changes or modifications might be made to each list?  
• What would cause these changes to occur? 
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2.  A Few Definitions 
 
The following questions are intended to draw out prior knowledge and foster cognitive 
involvement while reading the definitions, below.  
 
Questions for reflection 

• What is evaluation?  
• What is a team? 
• What is a cycle? 
• What is a cycle-team? 

Evaluation   

In the Policy on the Evaluation of Learning, the Ministère de l’éducation (2003, 
p.4) defines evaluation as a “process whereby a judgment is made on a student’s learning 
on the basis of information gathered, analyzed, and interpreted, for the purpose of making 
pedagogical and administrative decisions”.  Drawing on the Ministère de l’éducation 
(2003), Legendre (2005, p. 630) defines evaluation as an “approach which enables 
judgments, based on established criteria or norms, regarding the value of a situation, a 
process or a given element, for administrative or educational decisions”. Referring to the 
writings of Hadji (1997), Legendre adds that an evaluation is a “process of comparison, 
establishing relationships between expectations and reality”; it is a “systemic process to 
find information regarding the students’ learning and to formulate an opinion on their 
progress” (Linn and Grönlund, 1995, referred to in Legendre, 2005, p. 630). Within the 
context of the current educational reform, evaluation serves to support learning and to 
recognize competencies (MEQ, 2003). 

Team 

Before defining cycle-team, cycle and cycle-team work, we must determine what 
comprises a team. 
 
Questions for reflection 

• What is a team? 
• What role can consensus play in a team? 
• In what way is reaching a consensus useful?  
• In what way does searching for a consensus foster discussion and actions? 
• In what way can searching for a consensus hinder discussion and actions? 

 
A team “is a dynamic psychosocial entity comprised of a group of individuals 

whose unity results from a certain shared collective outcome and the interdependence of 
individual outcomes. These individuals, deliberately connected or not, are aware of each 
other, interact, and directly influence each other” (Leclerc 1999, p. 30). This “dynamic 
psychosocial entity” presupposes that the team is not just a group of people that are 
reunited to listen to a presentation or to be told what to do; they are together to interact 
and develop. Contrary to other definitions, this definition does not presume that a team 
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works to reach a consensus, which often requires several concessions on the part of team 
members. In such a case, consensus then becomes a decision that is external to each 
member of the group, making it difficult to implement collective decisions. Each team 
member’s interpretation of these collective decisions may differ significantly from one 
person to another, leading one to wonder if the team members participated in the same 
discussion. A more effective approach is to aim at a true sharing of ideas, beliefs or 
practices and then attempt to coherently apply these to collective decisions. Thus, each 
person feels more comfortable about adapting the decisions and sharing the experience 
without the fear of being judged. In this case, the team is considered as a place for debate 
where ideas are discussed and even challenged so that they might be questioned.  

In this description, teamwork is not considered a source of tension and 
confrontation from which members leave disappointed, maintaining their original 
positions and not wanting to repeat the experience. Nor is it a place where everything is 
accepted as valid, a context that is often perceived as a waste of time spent sharing what 
has been accomplished without any discussion. In order to succeed as a team, the 
members must develop strategies to respect each other, as well as ways to carry out 
teamwork that leads to action arising from their collective discussions. Such a team is 
made of reflective practitioners. Even though accompaniment is not necessarily required, 
it is recommended as a means to initiate team work, especially in a context where the 
team is obliged to collaborate, as is the case for cycle-teams (Lafortune, 2004). 
 

The following definitions were collectively constructed with members of the 
education community (Lafortune, 2004). They can be called into question, given the 
evolution of the current educational reform and what can be referred to as a “curriculum 
in progress” (Jonnaert and Ettayebi, forthcoming). 
 
Questions for reflection 

• What is a cycle? 
• What is a cycle-team? 
• What does working in a cycle-team mean? 
• What role can the cycle-team play in evaluating student competencies? 
• In what way can it be useful to reach a consensus?  

Cycle 

A cycle “is a flexible multi-year structure that guides the continuous development 
and progress of competencies in students of different ages. A cycle ends with an end of 
cycle assessment of learning and competency development of each student”  (Lafortune 
2004, p.290). 

Cycle-team 

Concepts of team and cycle are linked to that of cycle-team, which “is a group of 
individuals that work with students in a cycle and assume collective responsibility for the 
discussions and actions that are required to support the development of these students’ 
competencies” (Lafortune, 2004, p. 291). The level of responsibility of the cycle-team, 
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with regard to the evaluation of students’ competencies, remains to be discussed. It 
should be noted that the cycle-team is not only a group where exchanges take place 
regarding the work that has been, or needs to be carried out; a cycle-team can also take on 
collective responsibilities such as taking action with students, evaluation, as well as 
reflection. The very existence of the cycle-team ought to be called into question if the 
team has not given itself such roles and responsibilities. 

Cycle-team Work 

The role of the cycle-team involves working together “to draw on and coordinate 
its efforts to support the competency development of students of the same cycle, and to 
collectively be in control of the decisions to be made and the actions to be taken” 
(Lafortune, 2004, p. 298). Interventions and evaluation can be carried out individually or 
in teams, but it is the cycle-team which helps smaller groups and individuals to act. The 
cycle-team’s existence is continuous; it is not formed for a period of only one or two 
years. Even if its composition changes, the team continues to take action. It would 
therefore be advantageous for a team to provide itself with a record of its progress. The 
cycle-team’s purpose is also to allow its members to develop, and to learn through their 
participation on the team. The team therefore forms a learning community, which means 
that “the training of cycle-team members [can] take place in such forms as peer-training 
(training by members) or a co-training (training together to develop the competencies the 
team lacks), wherein each member conveys knowledge, skills and competencies that 
could help the team accomplish certain tasks or enrich the "educational culture" of its 
members” (Lafortune 2004, p. 88). To enrich the educational culture, training must not be 
limited to learning basic skills and knowledge. 
 

According to this perspective, the accompaniment of a cycle-team would prove to 
be useful, even essential, particularly if the school staff is not accustomed to working in 
teams with their colleagues to develop and evaluate student competencies. In addition, 
accompaniment significantly contributes to providing an outside perspective on the 
team’s work and organization, which the members of the team would not have the time to 
carry out in addition to their daily tasks. The accompanist can also help the novice team 
understand the difficulties they may encounter. The purpose of accompaniment is to 
foster reflection on beliefs and practices, and on the coherence between the two. 
Accompaniment also aims to call into question evaluative practices, done so from the 
point of view of evaluation as a support for learning and for the recognition of 
competencies. However, this accompaniment must be carefully thought out so that the 
connection between the accompanist and the team becomes, in time, progressively 
diminished, without necessarily breaking completely. Eventually, the accompanist can be 
invited to address unforeseen problems that might have arisen. (Lafortune, 2004). 
 
Questions for reflection 

• What should be retained regarding the definitions of team, cycle-team, and 
cycle-team work in connection with the evaluation of student competencies? 

• What links can be made with the Quebec Education Program: Preschool 
Education, Elementary Education? 

• What links can be made with the Quebec Education Program: Secondary School 
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Education, Cycle One? 
 

3.  Cycle-team Evaluation 
 

It should come as no surprise to read that, according to one teacher, evaluation “is 
the subject that is the most troubling” (Lafortune, 2004, p.155) in the implementation of 
the educational reform. The topic of evaluation has possibly been the one most addressed 
by the media in connection with implementation of the reform (marks or rankings, the 
format of report cards….). Evaluation is no longer an evaluation of knowledge; it has 
become an evaluation of learning progress and a recognition of competencies. It also 
serves as a support for learning, a function that is often forgotten but that is very 
important in furthering various aspects of competencies. Evaluators must, therefore, 
themselves develop the competencies necessary for carrying out evaluation.  

 
Moreover, as previously mentioned, the cycle-team cannot shirk its responsibility 

towards evaluation, particularly since the evaluation of learning is seen as the  result of a 
process carried out over several years and during which a considerable number of people 
play a role with the same students (professional and teaching staff, specialists,…). The 
role and the contribution of each cycle-team member cannot be carried out without a 
little, or even a lot of openness to the comments of others regarding evaluation tools as 
well as decisions about certain students. This implies being open and revealing oneself to 
the team, which requires intellectual and cognitive interaction during which emotional 
issues may arise. As a result, it is necessary to create new ways of working with 
colleagues and new ways of evaluation that are part of the context where “evaluation of 
learning must reflect the ethical standards by the various stakeholders” (MEQ, 2003, p. 
19). 
 

For each member, cycle-team work requires overcoming fears to create evaluation 
procedures that meet the requirements of the foundations of the educational reform (QEP, 
policy, framework…). Two conditions can foster changes in teachers’ evaluative 
practices: 1) implementing a cycle-team approach - with a perspective of changing 
practices so that they take into account the relationship between evaluation as a support 
for learning and evaluation to recognize competency; 2) acknowledging that evaluation of 
competencies is a complex and innovative process in a context of educational reform – 
requiring therefore the creation of new tools and new methods, their subsequent 
application, analysis of their relevance and usefulness, all with the ultimate goal of 
adjusting practices. Accompaniment thus plays a significant role in helping cycle-teams 
in their experimentation, for example, by helping them develop methods to evaluate the 
development of competencies, and more importantly, to help them assess the steps they 
are taking in connection with evaluation. 
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4.  From Principles to Action 
 
Questions for reflection 

• What principles can guide the members of a cycle-team in their collective work? 
• What principles can guide the members of a cycle-team in their work to evaluate 

the development of student competency? 
 

Several principles can guide the members of a cycle-team in their work and with 
their intentions: A cycle-team can look into student competency development, into the 
ways of developing such competencies and ways of evaluating in accordance with the 
different purposes of evaluation. In this work, the cycle-team members can help each 
other with the responsibility of the evaluation of competency development. Members of a 
team can benefit from the ideas of others, from their feedback regarding various 
evaluation methods or decisions, and from their support when making decisions that 
involve the future of students. The combination of the team’s competencies surpasses the 
sum of each member’s competencies. Cycle-team work leads to the emergence of 
collective competencies that can make up for some of the shortcomings of individual 
members as well as take advantage of their expertise (Le Boterf, 2004). A cycle-team is 
in a position to assume the roles that were required of teachers who usually worked 
individually. This can help lessen the burden or the stress linked to certain tasks (meeting 
with parent for reporting purposes, making difficult decisions regarding the evaluation of 
certain students’ progress…). A cycle-team develops a global, but also specific, vision of 
the running of a classroom for which one or more of its members may be responsible; a 
cycle-team can contribute to understanding students’ motivation and the development of 
their competencies as individuals but also as members of a learning community formed 
by the class-group. The exchange of viewpoints, questioning certain evaluation practices, 
and the adaptation of practices that ensue are understood to help the development and the 
evaluation of student competencies. All the students in the same cycle can benefit from 
the ideas of several teachers to help them in their learning. 
 

A cycle-team is not static; it is constantly growing and its ideas evolve. The 
challenges it meets are not always the same; adjustments are necessary for collective 
work to be possible and to allow for adaptations in the face of obstacles and successes. As 
previously emphasized, a cycle-team takes advantage of its meetings to analyse the 
actions it takes around evaluation; this may support changes in an individual’s 
understanding and, indirectly, that of the team. Moreover, staff changes lead to the 
integration of new members in the existing team. The arrival of new people can result in 
two consequences: 1) having to explain to these new members where the team is; these 
explanations and verbalisations of past and anticipated actions give rise to new awareness 
and, often, to clarifications; 2) having to answer questions from these new members 
fosters reflection on the team’s past actions, leads to new ways of seeing and doing, and 
also contributes to the renewal of the team’s ideas and actions (Lafortune, 2004). 
 

To stay on course and ensure continuity, a cycle-team benefits from a structured 
procedure that allows for a certain amount of flexibility. The team gives itself the means 
to keep track of the structures required for the evaluation of competency (What to 
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evaluate? Why evaluate? How to evaluate? What to do with the results of the evaluation? 
etc.). This type of procedure allows the team to remain aware of the connections between, 
on one hand, pedagogical and evaluation practices, on the other hand, the development 
and recognition of competencies for which the cycle-team is responsible. 
 

Several approaches ensure rigorous teamwork while allowing for individual 
growth of team members.  
- The first approach consists in assuring team members have ongoing training guided 

either externally or by team members who have a particular expertise or who have 
participated in training outside the school.  

- The second approach requires that the cycle-team engage in a process similar to 
action-research: planning, anticipating repercussions, carrying out analysis, and 
reinvesting the result of analysis in future planning.  

- The third approach requires that the cycle-team learns to detach itself from secondary 
or even anecdotal1 elements in its discussions so that the team may focus on 
fundamentals, and not on peripheral aspects.  

- Finally, the fourth approach presupposes that the cycle-team gives each of its 
members or sub-groups the freedom to experiment, with the idea that what is 
attempted and any results will be discussed in plenary meetings, without value 
judgments.  

More precisely, the cycle-team develops its ability, and the ability of its members, 
to become involved in a process of reflective practice.  
 

Accompaniment by an outside person is sometimes necessary for the team to 
progress in the direction it intends. The accompanist helps the team specify its intentions, 
manage its own development, evaluate the results of its actions, and can also bring 
elements that enrich member’s educational culture. The accompanist sees to the teachers’ 
collective construction of their own model, or approach, particularly in connection with 
evaluation. The role of the accompanist is not to provide methods that can be used 
without adaptation, but to facilitate the construction of an approach that leads team 
members to develop their competencies with regard to the evaluation process, so that they 
– themselves - can construct evaluation tools. The role of the accompanist diminishes 
over time, as the team becomes increasingly autonomous. Nevertheless, the accompanist 
can become involved in specific situations, for example, to help the team to meet 
complex challenges or to assist the team to evolve if it is in a period of stagnation. 
 

                                                 
1 An anecdote allows a person to express his thoughts on a subject; the context is described and 
subsequently, what was expressed is analyzed. An analysis is never based on the sum of a dozen anecdotes. 
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5.  Accompaniment: Getting Ready to Evaluate 
 
Questions for reflection 

• What does evaluation mean to you? 
• Why evaluate? 
• How was evaluation done prior to the publication of the Policy on the 

Evaluation of Learning, (2003)? 
• How can it be done, to support the competency-based approach of the QEP? 
• How can a cycle-team be accompanied in their evaluation of learning, to 

support the evaluation of the development of competencies? 
 
Members of a cycle-team have different beliefs (conceptions and convictions) and 
different practices regarding evaluation. It is important to bring these beliefs to the 
forefront, to share and to discuss them and to ask those who have such beliefs to justify 
them, and then summarize them. The different ways of thinking that emerge can be 
categorized into similarities and differences. From a socio-constructivist perspective and 
for the purposes of coherence, the team that cannot reach a consensus can nevertheless 
understand the complementary viewpoints, despite the differences. The intent is to 
provide team members with the opportunity to understand the thoughts of others and to 
become aware of one’s own resistance. To do so, each team member can present a 
description of his evaluation methods. Questions such as the following can be used to 
generate discussion: What does evaluation mean to you? Why evaluate? How was 
evaluation done before? How can it be done, according to the development of 
competencies? Interpretations of the scales of competency levels can lead to discussions 
that could help to clarify them in order to use them. Such exchanges can encourage the 
development of an introspective look on the arguments and justifications given by those 
being accompanied and by accompanists during their interaction.  At the same time they 
can acknowledge, encourage and support cognitive and emotional commitment with 
regard to the evaluation. 
 

The accompanist plays an important role in these exchanges. When members of a 
team start to work together, they are not necessarily comfortable with discussing subjects 
that bring out certain emotions. For example, some people who have been using the same 
evaluation methods for ten, twenty or thirty years may become aware that their practices 
hardly respect the foundations of the educational reform. This awareness can limit one’s 
interest or inclination to share one’s practices. It may be necessary to take a moment to 
step back and reflect. Silence is not necessarily a sign of resistance. 
 
Questions for reflection 

• What role does emotion play in cycle-team evaluation? 
• What links can be made between theory and practice that help one to move 

forward in the process of evaluation of student competency? 
• How can co-evaluation be used in cycle-teams (collective evaluation of the same 

student work)? 
• What role can peer-evaluation or co-evaluation play in the evaluation of student 

competencies? 
• What role can self-evaluation play in the development of student competencies? 
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Theory-practice integration in discussions serves to justify practice by theory, and 
to enrich theory based on discoveries emerging from practice. Thus, to evaluate what 
students have learnt, co-evaluation of student work – two or more people individually 
evaluate the same work and discuss evaluation judgments – helps to understand different 
evaluation approaches and to improve one’s own. For students, this ensures rigor, 
transparency and coherence (see the Policy on the Evaluation of Learning, booklet 1 on 
the relevance of evaluation accompaniment, and booklet 3 on professional judgment). In 
addition, a discussion on the value given to students’ self-evaluations can be productive. 
For example, by asking (yourself) the following questions: What is your understanding of 
self-evaluation? Why use self-evaluation? What methods are already used to support self-
evaluation? What methods do you wish to develop and experiment within a cycle-team? 
(Adapted from Lafortune, 2004). 
 

With time, the team starts to feel more confident and possible practices for the 
evaluation of learning in a cycle-team can then emerge. Support and reservations may 
surface; one must learn to recognize and accept them with open-mindedness without 
preventing those with reservations to explore a path that appears fruitful. This balance is 
delicate: for example, two sub-groups might each explore theoretical or practical 
approaches to evaluation or two divergent paths, and then return to the team to analyze 
the conclusions. A cycle-team could determine the method through which practices are 
selected, or through which those choices are reviewed; they may also select methods to 
evaluate their practices at appropriate points in the process.  
 
Questions for reflection 

• Why is it useful for the cycle-team to keep a record of its discussions and 
actions? 

• How can a cycle-team keep a record of its discussions and actions? 
 

The team also learns to keep records of its discussions and actions. For example, 
minutes of a meeting or a collective journal that reports “theoretical” and “practical” 
discussions permits the team to review decisions in order to extend the discussion or 
make modifications. Such records include the evaluation practices which were proposed, 
then decided upon. If they are not written down  it becomes difficult to know “what was 
planned”, “what changed on the way” and “what was actually achieved”. For more 
comprehensive evaluations, where students carry out a project over a period of several 
weeks, the team could produce a cycle-team portfolio to  include: relevant student work, 
a description of planned evaluation methods, documents produced, evaluation tools used, 
an analysis of the results of the experience and suggestions for modifications for the 
future. The creation of such a portfolio, allows for taking stock of the cycle-team’s 
evaluation process, but also permits the team to understand some of the difficulties 
students face in such a process (adapted from Lafortune, 2004). 
 

Individual members of a cycle-team can create their own portfolio or journal to 
record their professional, intellectual and emotional discoveries; the challenges they 
faced; as well as the fears they experienced. These records also provide additional 
information to support individual and collective reflections about these discoveries. 
Taking into account the relationships between team members, the accompanist can 
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suggest combining these individual observations. In addition, if the team decides to take 
on more responsibility and autonomy it may decide to set reflection as a goal.  These 
actions help to keep the team focused on effectiveness and relevance regarding the 
evaluation of student competency. Reflection is often assisted by writing, because 
thoughts are generally more organized when they are written. Further, it is easier for 
others to understand what is written, to think about it, and return to it during later 
discussions. In this sense, a relevant activity consists of preparing documents for the 
students to explain the goals, and the evaluation methods that will be used to support 
learning and to  recognize competencies. Then it is necessary to state why one evaluates 
and how one wants to evaluate. Such an exercise can bring to light omissions or 
inconsistencies in what was planned. Another activity could involve identifying a way to 
inform parents. This can consist in developing a summary for the parents to describe what 
was planned for the students.  At the same time it serves to clarify one’s thoughts. 
Parents’ questions and reactions can then be brought back to the cycle-team to improve 
the document, as well as, assist those concerned. 
 

Keeping records also allows a person who joins the cycle-team to understand the 
team’s evolution, including the present situation and future plans; to share with a cycle-
team in the same school or from another school; or eventually to serve as a starting point 
for a paper in a professional journal, such as, Vie pédagogique. Having accomplished an 
interesting initiative, it is important and relevant to share it with others so they may be  
inspired to develop and share future innovative actions.  
 
Questions for reflection 

• How can a cycle-team learn from the expertise of its members? 
• What can co-training (training each other within a team) and peer-training 

(training members of one’s team) contribute to the cycle-team’s work for the 
evaluation of student competencies? 

 
Cycle-team members and the accompanist cannot have all the knowledge and 

competencies necessary to answer the questions asked of them.  To nurture a good 
educational culture it is important to plan training sessions for members on specific 
subjects. These sessions can take place outside the group (for example university classes 
or training offered to school staff during pedagogical days). They can also be organized 
inside the team through a process of co-training that consists in “training together to 
develop the competencies that the team lacks” (Lafortune, 2004, p.88) or peer-training 
that consists in “training team members” (Lafortune 2004, p.88) on a team member’s 
subject of expertise. Whatever the form chosen, the objective is for each team member to 
learn from another member’s expertise. This expertise can be practical (for example, 
using a software program) or theoretical (for example, explaining socio-constructivism). 
Another training method could include critically reviewing the literature that pertains to 
the QEP, while using it in a process of evaluation. Such a critical review is based on 
criteria and is submitted for discussion. Its conclusions are recorded and updated 
following experimentation.  
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6.  Times for Evaluation  
 
In the spirit of various ministerial documents, evaluation is presented as a continuous 
process that is integrated into student learning.  There are appropriate times to begin 
formal evaluation. The cycle-team, assisted in the beginning by an accompanist, should 
therefore plan and implement evaluation methods. 
 
Questions for reflection 

• How, in a cycle-team, can the time for planning a learning and evaluation 
situation be used to improve various evaluation methods? 

• Which evaluation times should be favored? 
• Which evaluation method(s) should be favored for each of these evaluation 

times? 
 

If the cycle-team decides to develop a learning and evaluation situation (LES) for 
the students, the evaluation process can be planned concurrently during the planning 
process. Such planning would include: 

• methods of evaluation as a support for learning 
• methods of evaluating the development of student competencies (while the LES is 

being implemented, to better understand their learning progress) 
• methods of informing the students about their progress 
• a means to collectively evaluate the situation (depending on whether the work is 

individual or group),  
• consideration of the role of self-evaluation, co-evaluation (student-teacher), and 

peer-evaluation (student-students). 
 

Another opportunity the team can use to investigate evaluation is the preparation 
of report cards. This consists in questioning for what purpose and for who the report card 
is used (students, parents, teachers, school administration…). Answers to these questions 
can help support the information to be included in the report card, to prepare reports for 
students, for parents, and for team-members. Such a discussion can also guide the team-
student relationship with regard to the kind of feedback they required, to provide support 
for learning and to recognize competencies. One may wonder about student rights in this 
field: What information should they receive? How can they play a part in the evaluation 
of their knowledge, and the development of their competencies before, during and after 
an evaluation report? 
 

The recognition of competencies and the end-of-cycle assessment exerts an 
important influence over the students’ progress, as well as over their future-adult life.  
Therefore,  it is necessary to gather information over the entire cycle for evaluation 
purposes. This information should come from different sources and make the most of the 
cycle-team’s members’ expertise. How can this be done? How can professional judgment 
be exercised (see Booklet 3 on professional judgment)? Even if repeating a grade is not 
suggested as a solution, in reality, it is used. Questions can be asked regarding such a 
situation (see Doudin and Lafortune, 2006): “What does repeating a grade mean? Why 
use this option? What are the advantages and disadvantages of repeating a year for 
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students, for teachers?” (Lafortune, 2004, p.160). The last question is rarely asked, 
however it is very useful to provoke reflection upon one’s conception of repeating a 
grade. 
 

7.  Review of  Evaluation Practices  
 
Other elements concerning evaluation might be considered, such as reflection on 
individual and team practices, homework, practices in elementary and secondary levels, 
and the assessment of one’s evaluation practices.  
 

7.1.  Individual Evaluation, Team Evaluation 

 
Questions for reflection 

• What differences might there be between the results of an individual evaluation 
and a cycle-team evaluation? 

• What similarities might there be between the results of an individual evaluation 
and a cycle-team evaluation? 

 
Evaluation of learning and of the development of student competencies cannot always be 
the responsibility of an entire team. Actions may take place individually, in small groups 
or within the entire cycle-team, however, each member acts as a member of the team.  
Therefore it is important to develop a climate of mutual trust where it is accepted that the 
team exists to ensures evaluation rigor, transparency and coherence out of consideration 
for the students. To reach a fair and equitable evaluation, a discussion could take place 
regarding comments or the grade to be given to the portfolio, or the work of a team-
members’ unidentified students. While it is true that such a discussion would mean 
justifying one’s decisions which would lead to exchanges that could be more or less 
risky, complicated, and delicate, this is important to ensure that the decisions made are 
rigorous and coherent. It is not necessary to do this for each piece of student work, for 
every student and for every classroom. However, it is useful to do it regularly for some 
samples of student work. This leads to finding ways to help students progress in their 
competencies; and to adjust one’s judgment. As we know, judgment can be influenced by 
some students’ attitudes or behaviors and these are not relevant to the level of 
development of their competencies.  For example, one might be tempted to under-
evaluate a student because of his poor behavior or to over-evaluate another student for his 
efforts or because he pays attention in class. This is not always a question of competency 
development (see booklet 4 on socio-pedagogical equity). 
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7.2.  Homework 

 
Questions for reflection 

• How can homework contribute to the evaluation of learning? 
• What role can parents play in the implementation of the QEP and in the cycle-

team’s work in preschool and elementary school student evaluation? 
• What role can parents play in the implementation of the QEP and in the cycle-

team’s work in secondary school student evaluation? 
 
If work in cycle-teams or with colleagues can ensure more rigor to evaluation through 
relevant observations or information, then the team can also benefit from the contribution 
of parents through their observations, the support of their children, or their personal 
resources, which can also contribute to the development of their child’s competencies. 
This is true especially since part of students’ work is done outside the school, as 
homework. For parents to participate actively in the evaluation of their children’s 
learning, and to give them ways to help out, they can be told what is expected of their 
children, and what would contribute to their children’s learning progress and to the 
development of their competencies. Parents can participate in their child’s work in ways 
other than supervising or assisting them to meet the requirements. “Reflective - 
interactive tasks done at home” can help parents understand and contribute to the 
educational renewal (see the appendix for examples associated with learning 
mathematical concepts) (Lafortune 2004, p.170-178). With this in mind, it is important to 
adopt a parental perspective, in other words to keep in mind that what is done in school can 
be the beginning of what will be done at home. The ideas provided in the appendix are 
simply prompts for cycle-team discussions on “homework” that is currently given to 
students, with the idea that changes to current practices could be made, by making use of –
reflective-interactive tasks to be completed at home. 
 

What purpose do these at-home interactive-reflective tasks have within the 
framework of the evaluation of learning? Firstly, evaluation of learning is not limited to 
the recognition of competencies, but is greatly linked to the support for learning. Redoing 
at home what was previously done in class is hardly stimulating. Parents are not teachers 
and cannot make up for difficulties at school. What is accomplished at home can be an 
opportunity for parent-child communication, an opportunity to understand the child’s 
progress regarding his learning and therefore, can provide complementary information to 
what is gathered in the classroom.  

 

7.3.  Evaluation in Elementary and Secondary Levels 

 
Questions for reflection 

• What is the difference between evaluation carried out at the elementary level and 
evaluation carried out at the secondary level? 

• How can an evaluation be carried out in a cycle-team at the elementary level? 
• How can an evaluation be carried out in a cycle-team at the secondary level? 
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An evaluation process cannot be quite the same in elementary school as in secondary 
school due to differences that include: school structure, number of people in the cycle-
teams, number of students to be evaluated.  It is therefore difficult to suggest evaluation 
methods and tools that can be used in any situation. Agreement in a cycle-team becomes 
more difficult as the number of members in the same cycle increases. Research on   
accompaniment of cycle-team work at the elementary level demonstrates that when there 
are more than 8 to 10 people, it is important to have a flexible and efficient organizational 
structure in mind (Lafortune, 2004). This might include: various time slots for meetings; 
having two groups for the same cycle; or finding ways to consult each other and keep 
records that encourage sharing and feedback. In secondary schools, the situation is 
different; the cycle-teams are often composed of a great number of members. Setting up 
such teams must be carefully thought out. For example, to begin, there could be cycle-
teams according to an area of learning or to the types of projects outlined. To develop 
“cycle thinking”, it is necessary for these teams to include educators from each grade in 
the same cycle. As a result, the more valid experiences would be the most 
comprehensive, that is, those that apply to all students in a cycle and that include all the 
cycle’s educators.  
 

It has been observed that as members of a cycle-team begin to work together, the 
activities they plan are associated with the organization of an outing for students in the 
same cycle, or the organization of an activity associated with a special event. Later on, it 
becomes important to reach the point of including disciplinary learning and the 
development of competencies in cycle activities. This second step requires dialogue and 
mutual trust. At this point students from different classrooms in the same cycle may form 
teams to accomplish a project, or teachers from the same cycle may participate in a 
colleague’s classroom. Such experiences are very useful for the evaluation of same-cycle 
students. One can get to know a colleague’s students; observe certain students at a team-
member’s request; contribute to the evaluation reflection (when the time comes to give 
feedback to students); meet with parents; and  write comments in report cards or in end-
of-cycle assessments. 
 
 Such steps can take place in secondary schools, although they differ from what 
actually does take place in these schools. Given the way evaluation is carried out, it is 
rather unusual to group several teachers from the same discipline and even more so from 
different disciplines. Furthermore, secondary schools usually have more students and 
staff than elementary schools which make consensus and collegiality more difficult to 
achieve. The idea of working in cycle-teams is actually very recent, except in rare 
occasions. For all these reasons it is beneficial to offer accompaniment wherein teams are 
invited, with assistance, to implement innovative evaluation methods pertaining to 
support for learning, recognition of competencies and the end-of-cycle assessment. 
 

Rather than aiming at the development of evaluation projects for same-level 
students (horizontal models), vertical models that offer interactions between same-cycle 
or same-discipline students, (or even different or closely related disciplines), could be 
considered. It is not a matter of standardizing evaluations, but rather designing new 
evaluation models and disciplinary or interdisciplinary actions. By using vertical models, 
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the tasks, complex situations or projects could be carried over to the second year of the 
cycle using what the students and the student groups have already accomplished. Students 
could be asked to modify what was done in the first year by taking into account new 
knowledge and abilities developed in the following year, with the goal of furthering their 
work. For example, students could progress from a theatre scene to an act, or connect a 
biology experiment and its application to a physical education activity. Here again, the 
work of the group of teachers is essential to ensure continuity and coherence in their 
actions, with respect to the purpose of the evaluation and the pertinence of the actions 
taken. 
 

Therefore the aim of the accompanist’s work is to: 1) make the teachers aware of 
the possibility of working in cycle-teams; 2) help create teams or sub-teams in the same 
cycle; 3) accompany the teams and sub-teams in the carrying out and analyzing collective 
actions; and 4) evaluate students, taking into account comments of colleagues when 
exercising and developing professional judgment. 

 

7.4.  Assessing Evaluation Practices  

 
Significant attention must be paid to reflection on, and analysis of evaluation practices. A 
reflective practice approach regarding evaluation can be done in cycle-teams. Questions 
such as the following could be addressed: 
 
Questions for reflection 

• What evaluation practices have been used?  
• What was their role? 
• What was their usefulness? 
• How can they be useful in a perspective of support for learning? 
• How can they be useful for the recognition of competencies? 

 
One could also investigate the evaluation practices to be implemented in order to foster 
learning and the development of competencies. 
 
Questions for reflection 

• Considering the competencies of the QEP: 
o What are the methods used to evaluate these competencies? 
o In what way do evaluation practices foster the development of these 

competencies? 
o In what way do these practices allow you to evaluate these competencies? 
o How can these methods be used as a support for learning?  
o How can these methods be used for the recognition of competencies?  
o How can these methods be used for the end-of-cycle assessment? 
o In what way do cycle-team, school-team and colleague-team discussions 

foster the evaluation of student competencies in the spirit of the QEP? 
o In what way is the evaluation coherent with the competencies developed 

by students?  
o What is the usefulness of these tools for the evaluation of  competencies? 
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The cycle team establishes the times and the methods through which evaluation 
practices reviewed; this process should be planned. The plan could include methods to be 
used; ways to carry out observations in class while these methods are used; questions to 
be addressed in the cycle-team to carry out the analysis; records to be kept to facilitate 
team review, and so on. If a cycle portfolio has been planned, the result of the discussions 
could be added to it. Should records not be kept, it becomes difficult to ensure a 
retrospective reflection on the process,  and it becomes difficult to move beyond intuition 
and to be aware of the various adjustments that took place. Without records, one might 
come to believe that “nothing changes”. 
 

Reflection and analysis of evaluation practices contribute to increasing rigor, 
coherence and transparency, and equity in evaluation of students. This results in 
movement towards evaluation where prejudices and preconceived ideas are limited. 
There may also be recognition that some tools do not allow you to evaluate what you 
want to evaluate or what should be evaluated.  As well, it may be discovered that students 
do not have the resources needed to achieve the task that is evaluated or that the tools are 
not closely related to the evaluation of the QEP competencies. It is also an opportunity to 
refine methods of communicating with students and parents, and to question the 
complementary links between evaluation as a support for learning and for the recognition 
of competencies. 
 
 The accompanist can help create methods to analyze evaluation practices. He can 
also help the team by reminding it of its commitments and most significantly, by 
reminding the team of what is to be evaluated, namely the QEP competencies.  As for the 
team, it may decide to deepen its theoretical knowledge before proceeding to an 
evaluation process of the student’s work; doing so may be more or less long term as it 
constitutes an important support for the actions to be achieved. 
 

8.  Advantages and Disadvantages of Cycle-team Evaluation 
 
The intention of this document is to support the accompaniment process of evaluation in 
cycle-teams. However, in a perspective where evaluation is integrated into learning, it is 
very difficult to separate the work of cycle-teams from the evaluation of student learning. 
In a previous project about accompaniment and implementation of cycle-teams, some 
advantages and disadvantages surfaced (Lafortune, 2004a). They are mentioned here in 
connection to the evaluation of learning. 
 

The advantages will be stated as more specific to cycle-team evaluation, while 
identifying the disadvantages reported by teachers in connection with cycle-team work 
and its role in evaluation. 
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8.1.  Advantages 

 
Several methods suggested to accompany evaluation approaches or to carry out such 
evaluation extend beyond the evaluation framework, in that they contribute significantly 
to the exercise and development of professional judgment (see booklet 3 on professional 
judgment):  
 

• Fostering reflective interaction ; 
• Allowing confrontation of viewpoints; 
• Encouraging justification of evaluation decisions; 
• Prompting comparison of methods; 
• Bringing about re-examination of evaluative practices;  
• Bringing about awareness and recognition of one’s attitudes and beliefs 

(conceptions and convictions), as well as those of others.  
• Allowing an important place for self-observation, peer-evaluation, co-evaluation, 

and co-responsibility in ongoing training; 
• Providing a series of tools that allow team members to improve on their role as 

members, and allow the team to be more functional and dynamic.  
 

When accompanying reflection on evaluation practices, or a change in these 
practices, underlining the advantages or assisting individual to discover them, helps to 
support change and develop attitudes in cycle-team work.  
 

There is a logical connection between work in cycle-teams with adult colleagues 
and work in student teams. Cycle-teams learn to work together, to solve problems 
encountered by the team, and to face difficulties. This can better prepare teaching staff to 
help and form student teams. For example, if the cycle-team uses the portfolio, it will 
understand the difficulties students meet when doing the same. 
 

Evaluation in cycle-teams fosters the exercise and, most significantly, the 
development of professional judgment. This means that evaluation can become more 
“objective” even though complete objectivity is not possible even with quantitative data 
(see booklet 3 on professional judgment). However, it is necessary to be wary of 
subjectivity. As highlighted in the text, the team plays an important role in making 
evaluation more rigorous, reasoned and equitable. In the accompaniment of cycle-teams, 
an accompanist provides an outside look; this can assist the team to ensure that they avoid 
overlooking criteria associated with justice and equity. The accompanist then helps the 
team in a process of reflective practice (see booklet 7 on reflective practice) which helps 
them evaluate in a way  that corresponds to the instrumental and fundamental values of 
the Policy on the Evaluation of Learning (MEQ, 2003). 
 

Cycle-team evaluation also helps to justify and develop a reasoned position with 
other school staff and mostly parents; the point is not to “win” during a discussion, but to 
act in coherence with the Policy on the Evaluation of Learning (2003) and the 
orientations of the QEP. One develops the ability to defend a position, whether one is in 
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favor or not of certain evaluation methods, and according to the objectives pursued: 
support for learning, recognition of competencies, or assessment of learning. Evaluation 
can, therefore, be complete, coherent and adequate in connection with the teaching 
methods used; the competencies to be developed; and the evaluation methods used 
throughout learning, and leading up to the competency report.  
  Developing the capacity to explain, clarify, justify, and defend one’s position 
logically is useful among colleagues engaged in teamwork. Furthermore, these abilities 
support the evaluation of student understanding, and guide effective communication with 
parents. 

8.2.  Disadvantages 

 
Several people have objections to cycle-team work. The following reasons come up most 
often: 1) the time taken by this work takes time away from other tasks that are more, or 
just as, necessary and productive; 2) the people who are asked to work in cycle-teams 
have not been trained, and 3) the teachers forfeit their autonomy for the benefit of the 
team.  

Time 

The problem of time is multi-faceted: “meetings take up time which would be 
better spent carrying out “more productive” steps, it is difficult to coordinate everyone’s 
schedule to arrange for meetings; team members do not necessarily want to give a lot of 
time outside the class”  (Lafortune, 2004, p. 80). It might be claimed that the problem is 
not lack of time, but rather lack of energy, lack of interest, or due to painful past 
experiences. The role of the accompanist is precisely to bring the participants to find the 
energy and the means to become involved. The team and the accompanist can thus 
benefit from the results of the teamwork to understand its importance, especially when 
certain steps are fruitful and the results would have been impossible to reach individually.  

Training 

Even though training to work in teams is not always available, the team could 
participate in its own training. This is not a chicken and egg situation; where there cannot 
be a team if its members are not previously trained to work in teams and there cannot be 
training without a team. Training does not appear on its own, first a team must be created   
which will take charge of its training, even if it means asking for help. 

Autonomy 

The problem of the team member’s professional autonomy is more complex than 
the two previous ones. Added to reservations based on personal motives, are reservations 
based on principle. Among personal objections expressed are the following:  

 
• We do not feel ready or able to open up to others in a manner that is sufficient for 

the work to be efficient;  
• We do not know how we will personally react to the questioning that will surface 

at some time or other in the cycle-team work;  
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• We worry about the fact that some people are not committed enough, which 
would work against the team and therefore create true problems of time lost;  

• We are also afraid of being “swallowed up or exploited” by the group (Lafortune, 
2004, p.80).  

 
By adapting to what its members are willing to do, and with the help provided by 

the accompanist, a group can sometimes make greater headway than what its members 
thought possible. Few people like to be coerced into certain steps, but either through 
patient explanations, or because we are carried away by the action, we sometimes realize 
we can surpass what we believed to be our limits. The other type of reservation can be 
summed up as follows: for certain people, the teacher has a single requirement which is 
to bring the students to meet criteria fixed externally through means specific to the 
person. In other words the teacher chooses the textbooks, the homework, and the 
evaluation methods. One might wonder about the place of such an attitude in elementary 
or secondary teaching. The following may provide a partial answer: the team is a means 
to come to grips and better understand standards and procedures. The presence of several 
people offers an opportunity to explain what is not understood as well as the relevance 
and use of standards and procedures. Should applying these standards and procedures 
prove to be difficult, the team that has developed its ability to reflect and to discuss 
logically is more apt to suggest needed changes to staff involved in the situation. 
 
Conclusion 
 
This document addresses cycle-team work in connection with evaluation as a support for 
learning, recognition of competencies and competency reporting. Therefore, it seemed 
necessary not only to define the concepts of cycle, of cycle-team, and of work within a 
cycle-team, but also to give an idea of what could be accomplished in a cycle-team with 
regard to evaluation. Accompaniment for the implementation of cycle-teams and for the 
evaluation of learning is part of the backbone of this booklet, from which the following 
conclusions are drawn: 
 

• Cycle-team work is necessary, even essential, to develop a “cycle spirit” and 
complete an end-of-cycle assessment. 

• Cycle team work is necessary for reflection on evaluation practices and changes 
in these practices. 

• Cycle-team work fosters coherence, transparency and rigor for equitable 
evaluations. 

• Cycle-team work is necessary for the exercise and most importantly, the 
development of professional judgment. 

• The time invested in cycle-team work helps to: 1) prepare evaluation methods and 
make adjustments in the wake of experiences; 2) reduce tensions associated with 
decision-making regarding certain students; 3) prepare reports for students and 
parents. 

• Work in cycle-teams favors an evaluation that takes into account support for 
learning, recognition of competencies, and the end-of-cycle competency 
reporting. 
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• Keeping records of the cycle-team’s progress is useful to review the process and 
to facilitate the integration of new staff. 

• School administration plays a crucial role in the implementation of cycle-teams. 
• Accompaniment in the implementation of cycle-teams should be considered for 

reflection, discussion, training, and collaborative construction. 
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Appendix 
 
Following are some ideas for reflective - interactive tasks that can be done at home. 
Examples given are in connection with learning mathematics, but can be transferred to 
other disciplines. 
 
1) Mathematics in everyday life. Students could be asked to find five mathematical notions or situations 

in the street, in newspapers, in television... Finding these five notions allows them to see 
mathematics outside arithmetic. 

2) Representing mathematics. Students could be asked to represent mathematics. This could mean 
creating a cover page for a book or a poster for a mathematics congonference or to advertise a math 
week or a math day. This could take the form of a class or school contest. They could then prepare a 
short interview to gather ideas outside the school in order to produce their poster. This drawing could 
serve as a cover page for the portfolio. Parents could also make a drawing which could be used as a 
back page for the portfolio. 

3) A world without mathematics. Students could be asked to imagine a world without mathematics. This 
reflection could be done by questioning friends and family. Where is math around us? Can we live in a 
world without math? What would a world without math be like? 

4) Comparing tasks. At home, students could be asked to compare the search for a solution in math to other 
tasks such as practicing a sport, creating a work of art or writing a poem.  

5) Sorting problems according to difficulty, from simple to complicated. When students have solved a 
series of problems, they rarely re-examine at home what they did in a perspective of self-evaluation. 
By asking students to classify the problems they just solved according to their degree of difficulty, 
they learn to know themselves better and to better evaluate the difficulty of the task in a later 
situation. 

6) Schedule. With his child, the parent must calculate the time allotted to watching television and to 
homework by making a list based on the seven days of the week. Two columns are needed, one for 
television and one for schoolwork. At the end of the week, try to make a graph to compare the 
activities in each column. While listening to television, make a table that shows how many minutes 
or hours are given to commercials compared to the length of the program. With the child, it is 
possible to write down how his time is spent during 24 hours. The time spent in various occupations 
could be represented in a circular diagram. 

7) Mathematics in board games. With their parents, children could be asked to explore the mathematical 
aspects of different board games they have at home. It is also possible to see how math is present when 
playing board games with children. 

8) Mathematics during trips. It is possible to explore different ways of doing math during trips with 
children, in relation to distances, speed and mileage. 

9) Mathematics when shopping. During a shopping trip, the child could be asked to make different 
calculations (specific or approximate) in connection with the change the cashier has to give back… 

10) Mathematics in hobbies. In different hobbies (beading, sewing, construction, arts and craft…), math is 
important. Different ways of doing math in association with different hobbies could be suggested. 
Successions of beads, sewing patterns, construction plans, space in artwork, assessment of size… 

11) An investigation. Students could be asked to investigate the people in their family to find out the place 
math has in their life. Questions could resemble the following: “Do you consider that you use math in 
your everyday life, in your work?” or “What math do you use in your everyday life?” or “How might 
you use math in your everyday life?”  

12) Upside down problem. Students could be asked to do a problem upside down. All they have are answers. 
This makes the search for an answer obsolete. To do this, they are given different types of answers 
(numeric, graphic, geometric, as equations, as texts) and are asked to draw up a problem that gives this 
answer. They must then go beyond arithmetic. They are asked to draw up these problems with family 
members. They could also ask different people to each draw up a problem that gives the same answer. 

13) Mathematics in the media. Students can be asked to search newspapers, television, and other places math 
is used, with their family. 
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14) A description of their room. Students could be asked to describe their room in such a way that another 
person could rebuild it. Students can choose the method they want to produce this description (scale 
model, geometry and measures, plan, descriptive text...). They validate their description by presenting it 
to a family member in order to note changes that need to be made to their description, to make it 
comprehensible. In class, the discussion can concern the description, as well as, the reactions of others to 
the description or the adjustments made to the description according to the incomprehension of others. 

15) Solutions regarding errors. At home, students could be asked to examine solutions that contain errors. 
Discussion with parents could consist in finding errors, but mostly in questioning why they could have 
been made. The reasons are brought up in class. 

16) Exploring the history of mathematics. The history of mathematics (history of its famous people…) is not 
only linked to the evolution of discoveries, but also to famous people who had exceptional lives. A way 
to make this discipline more human is to explore the history of math with family members, through 
discoveries or the famous people who made its history. 

16) Trades and mathematics. Interviews of different categories of people in different trades serve to better 
understand the ties between their work and math (architecture, carpentry, electricity, hairdressing, 
plumbing, sewing, and cooking…) Family members can be interviewed. 

 
 
 


